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Teacher Education Handbook 
 

The University of the District of Columbia’s Division of Education, Health, and Social Work 

embraces the demands, challenges, and opportunities that educators and other service 

professionals encounter in education and meeting the needs of students from all ages and 

developmental levels. The Division’s students are among the best and brightest aspiring and 

seasoned professionals. These post-baccalaureate degree and certificate programs are taught by a 

highly accomplished faculty and are designed to launch and leverage successful careers in the 

District of Columbia and elsewhere. 

 

Our Mission 

 

Our mission is to prepare pre-service and in-service practitioners with deep pedagogical content 

knowledge, care, and hope, while impacting their abilities to make sound judgment that promotes 

high-quality instruction in diverse urban learning spaces.   

 

Our Vision 

 

We envision a day that all students will have access to state-of-the art, high-quality instruction 

facilitated by practitioners who are prepared to make outstanding instructional decisions, helping 

to ensure that students are college and career ready.  

 

Conceptual Framework 

The conceptual framework of the University’s professional education and related programs is 

guided by the mission of the University to prepare students for immediate entry into the 

workforce, for the next level of education, for specialized employment opportunities, and for 

lifelong learning.  This evolving framework is performance-based and provides a rationale for 

the course work, field experiences, practices, study, assessment and ongoing professional 

development that students engage in during their tenure with the program.  Significant to the 

program are four basic principles that are reflected as themes through the program: diversity, 

collaboration, reflection, and transformation.  The teacher education programs are committed to 

preparing distinguished educational professionals who possess the knowledge, skills, and 

dispositions needed to transform children, families, and schools in the 21st century.    
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The Field Experiences and Student Teacher Experience 
 

The Masters program offered through the Division of Education, Health, and Social Work is 

scheduled such that students are in the program for one academic calendar year (August – June). 

The goal is for candidates to be placed at their school sites at the beginning of the school year 

(August) and gradually take over full teaching responsibilities until the end of the school year 

(June). Field experience and student teaching occurs as two consecutive courses: Pre-student 

teaching and student teaching.  Students who are admitted to the teacher education 

provisionally, including with the condition of passing Praxis I/ Praxis Core or their 

equivalent, are not allowed into pre-student teaching until provisional conditions have been 

met and deemed satisfactory by the Division Chair and/or Program Coordinator. 

 

Placement sites are assigned by the Field Placement Coordinator based on existing school 

partnerships. Candidates must have reliable transportation and the ability to travel to any part of 

the Washington, DC Metropolitan Area. The Center cannot guarantee that a candidate will 

receive a “requested” placement site or specific grade. 

 

In order for candidates to be placed in schools, the following documentation must be submitted: 

 

1) Fingerprints/Background check documentation 

2) Appropriate medical records (TB test) 

 

Once all documentation has been submitted candidates are expected to complete a minimum of 

150 hours at their assigned school site. To this end, candidates are expected to spend 1-2 days 

each week for at least 10 weeks at the placement site. It is the candidates’ responsibility to 

coordinate a suitable schedule with their assigned cooperating teacher. Failure to complete the 

designated hours could result in dismissal from the program. 

 

Part I: Pre Student Teaching Requirements 

All students must be fully admitted into the teacher education program in order to be eligible for 

pre-student teaching (Practicum). During pre-student teaching candidates must successfully 

complete the required observation hours (up to 150 clock hours) before moving into the student 

teaching portion of the program. Observation hours should be completed by the end of the first 

semester. Failure to complete the required hours, an unsatisfactory review from the cooperating 

teacher, and/or an unsatisfactory grade (C or lower) in the Practicum course could result in the 

following: 

 

1) Removal from the placement site and replacement at another site with additional 

observation hours and over-the-shoulder support from a university supervisor. Over-the-

shoulder support will be tailored to candidates’ specific needs and documented by the 

university supervisor.  

2) Remain in placement site with additional observation hours and over-the-shoulder 

support from a university supervisor. Over-the-shoulder support will be tailored to 

candidates’ specific needs and documented by the university supervisor.  

3) Dismissal from the program. A candidate has the right to appeal dismissal or any other 

action taken. 
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During or before pre-student teaching candidates must take and pass the Praxis II Subject Area 

Assessment(s) before moving on to the student teaching phase of the program. Passing scores on 

the Praxis II Subject Area Assessments should be submitted before the start of the Spring 

semester. Failure to take the Praxis II Subject Area Assessment will prohibit candidates from 

serving in the capacity of student teacher. If this requirement is not met by February 15th of the 

Spring semester the candidate will be asked to sit out and pause progression through the program 

for no more than one calendar year to complete the Praxis II requirements. 

 

Part II. Student Teaching Requirements 

To enter Phase 2 of the program, candidates must apply for admission to student teaching. This 

application requires candidates to demonstrate that they have met all pre-student teaching 

requirements including: assessment of dispositions; passing score on Praxis II subject area test; 

GPA of 3.0 or above; satisfactory completion of all first semester required courses; and removal 

of any university admission conditions such as the writing requirement.  Once candidates enter 

the student teaching phase of the program they are expected to fulfill a minimum of one full 

semester of not less than 460 clock hours of student teaching. Students who do not complete the 

necessary hours will not be recommended for certification and cannot graduate from the 

program.   

 

Candidates in the student teaching phase of the program are required to follow the calendar of 

their placement sites. As such, candidates are expected to be at their school sites if their school is 

in session, even if the University of the District of Columbia is closed (i.e., Winter Break, Spring 

Break, holidays, etc.).   

 

Observation and Student Teaching: Candidate Polices and Responsibilities 

The candidate: 

• Must arrange for transportation to and from the teaching assignment.  

• Follow the local school calendar for holidays, vacations, and official days. 

• Must sign in upon arrival at the local school assigned and sign out upon departure. 

• Must arrange with the cooperating teacher and University supervisor to make up any days 

that are missed. When absent, the candidate must notify the cooperating teacher and 

University supervisor. 

• Follow the same rules and regulations as the cooperating teacher as provided by the local 

school, including general conduct, dress, and schedules. 

• Participate in a minimum of three conferences during the semester with the cooperating 

teacher and University supervisor  

• Must perform at the proficient level or better in Observation and Student Teaching or 

repeat the course.  At the discretion of the University supervisor in consultation with the 

cooperating teacher an Incomplete Grade may be assigned to allow the candidate extra 

time to complete required hours, tasks and assessments.  Incomplete grades may only be 

assigned if the candidate is passing at the time of grading and has documented 

extenuating circumstances that were a genuine impediment to completing assessments 

and required tasks and hours during the semester of the student teaching.  

• Must complete a standards-based electronic portfolio 
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Observation and Student Teaching: Cooperating Teacher and University Supervisor Roles 

and Responsibilities 

 

Cooperating Teacher 

As a clinical faculty with the University, the cooperating teacher coaches the candidate and 

shares knowledge and skills. The cooperating teacher is certified in the subject area and or 

grade level of teaching, has been teaching for a minimum of three years, scores effective or 

highly effective on the annual teacher performance assessment for three consecutive years 

and is highly recommended by the school principal as a teacher who is experienced in 

demonstrating the strategies of teaching and learning, and who brings experiences to support 

and guide the work of the candidate. While facilitating the growth and development of the 

teacher candidate, the primary responsibilities to the students in the cooperating teacher’s class 

are maintained. Additionally, the Cooperating Teacher: 

• Models a variety if instructional techniques so that the candidate develops a comfort level 

for a developing a range of teaching activities 

• Continuously assesses the candidate’s developing level of competency in lesson 

planning, classroom management, and instructional delivery 

• Completes Mid-Term evaluation with the University supervisor 

• Demonstrates and provides a variety of effective teaching management, and discipline 

techniques 

• Communicates regularly, reviews lesson plans, observes teaching and teacher/student 

interactions, engages in reflective discussions and provides ongoing feedback to the 

candidate 

 

University Supervisor 

The role of the University supervisor is to provide ongoing support to both the cooperating 

teacher and candidate to encourage each team member to develop the optimum working 

relationship. Additionally, the University supervisor: 

• Participates in at least one seminar 

• Observes and confers with student teachers and cooperating teachers 

• Reinforces performance outcomes  

• Conducts a minimum of four observations not including mid-point/benchmark and end-

point assessments 

• Grades the candidate after consultation with the cooperating teacher and reflective 

discussions with the student teacher. 

 

Phases of Student Teaching 

The Division of Education, Health, and Social Work utilizes the Gradual Release Model (GRM) 

of responsibly to ensure a natural progression of increasing student teacher immersion into the 

full responsibility of a teacher in a single placement. The GRM phases I-III serve as a guide for 

the student teacher experience. Specific lengths and activities of each phase will be determined 

collaboratively by the student teacher, the cooperating teacher and the University supervisor. 

 

*Note: The student teaching semester demands, and shall receive full attention 
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Phase I: Orientation/Observation/Partial Responsibility- Weeks 1-5 

 

Student Teacher 

The student teacher: 

• Becomes familiar with colleagues and the local school facility 

• Demonstrates professional attributes and appropriate teacher candidate dispositions 

• Learns the names of pupils and becomes familiar with their unique needs 

• Observes instruction using the Observation Guides 

• Begins instruction and writing lesson plans with planning, guidance and assistance from 

the cooperating teacher 

• Tutors individual students and small groups 

• Completes weekly seminars 

• Develops a framework for the portfolio 

• Becomes familiar with the electronic portfolio process and edTPA 

 

Cooperating Teacher 

The cooperating teacher; 

• Involves student teachers in planning and implementing one to two lessons per day  

• Reinforces  performance outcomes 

• Provides feedback and engages in reflective discussions 

• Completes and reviews with the student teacher the performance outcomes 

• Provides an initial benchmark conference and reinforces the Professional Attributes and 

Teacher Candidate Disposition Rubric (at the end of the fifth week) 

 

Phase II: Partial to full Responsibility – Weeks 6-10 

 

Student Teacher 

The student teacher: 

• Analyzes class data and relates instruction to individual student needs 

• Manages all routine tasks and classroom procedures 

• Initiates units of study 

• Develops lesson plans with guidance from the cooperating teacher 

• Participates in faculty meetings, parent/teacher conferences, PTA meetings, and staff 

development workshops 

• Attends content specific seminars  

• Maintains demonstration of professional attributes and appropriate teacher candidate 

dispositions 

 

Cooperating Teacher 

The cooperating teacher: 

• Models a variety of instructional techniques so that the student teacher develops a 

comfort level for a wide range of teaching activities 

• Continuously assesses the student teacher’s level of competency in lesson planning, 

classroom management, and instructional delivery 

• Completes the Mid-Term evaluation 
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University Supervisor 

The University supervisor: 

• Conducts a minimum of two observations and confers with the student teacher and 

cooperating teacher. 

• Conducts a benchmark conference and confers with student teachers and cooperating 

teachers 

• Advises and supports cooperating teachers and/or student teachers as required 

• Supports student teachers in portfolio development 

• Monitors portfolio development 

 

Phase III a: Full Responsibility/Phase-Out- Weeks 11-15 

 

Student Teacher 

The student teacher: 

• Sustains primary responsibility for lesson planning, preparing materials, facilitating  

instruction and monitor student progress 

• Implements and maintains an effective discipline plan 

• Communicates with parents 

• Videotapes lessons for the portfolio 

• Attends seminars and completes other assignments as required 

• Maintains demonstration of professional attributes and appropriate teacher candidate 

dispositions 

 

Cooperating Teacher 

The cooperating teacher: 

• Examines, critiques and approves the student teacher’s plans for instruction  

• Assumes primary responsibility for pupils’ final grades 

• Continues to observe and assess the student teacher’s instruction 

• Completes Summative Evaluation Profile 

• Completes University supervisors’ evaluation 

 

University Supervisor 

The University supervisor: 

• Conducts 1-2 observations and participates in the benchmark conference 

• Confers with the student teacher and cooperating teacher and reviews all other 

assignments and submits them to the field service coordinator 

 

Part III b: Student Teacher Performance Assessment (Electronic Portfolio, edTPA) 

All student teachers are required to create and maintain an electronic portfolio based on the 

requirements outlined from edTPA. The edTPA is designed to be used as a portfolio-based 

assessment for pre-service teacher candidates. Aligned with the Common Core and InTASC 

Standards, the edTPA assesses high leverage teaching behaviors that focus on student learning. 

The edTPA is intended as a multiple measure system to assess teacher quality.  Throughout the 

student teaching experience, each student teacher will utilize the edTPA guidelines that are 
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content specific to their area of certification. Student teachers will use these guidelines to collect 

artifacts that demonstrate mastery of the content and pedagogy of teaching and learning.  

 

-Stanford Center for Assessment, Learning and Equity (SCALE) June 2012 

 

 

Professional Dispositions 

All student teachers are required to demonstrate professional dispositions throughout the 

duration of their program (including all courses and field work).  If a candidate displays 

dispositions that are unsatisfactory, it is the responsibility of the University Course Instructor, 

University Supervisor, Cooperating Teacher, Principal of the cooperating school, or Program 

Coordinator to make a formal report to the Division Chair.  The Division Chair will work in 

collaboration with the Program Coordinator to determine a course of action for the candidate, 

which may include dismissal from the program.   

 

If a candidate is non-compliant with the Division Chair’s determination and prescribed course of 

action, the procedures outlined in the UDC Student Handbook, Non-Academic Misconduct 

policies will be followed.  The UDC Student Handbook can be accessed at 

http://www.udc.edu/student_life/student_handbook.  

 

Assessments and Rubrics 

 

Portfolio Assessment 

Candidate portfolios are assessed using the edTPA system.  The edTPA Handbook can be 

accessed by candidates through TK20.   

 

Cooperating Teacher Evaluation  

DIVISION OF EDUCATION, HEALTH, AND SOCIAL WORK – 

MASTER OF ART IN TEACHING 
Cooperating Teacher Evaluation 

 

Teacher 

Candidate       Program Track  

Cooperating 

Teacher       Practicum Term Spring  

    

 

http://www.udc.edu/student_life/student_handbook
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ABOUT THIS EVALUATION 

The Division of Education, Health, and Social Work’s MAT is designed to prepare teacher candidates to 

meet eight standards for teaching practice. Program standards articulate the program’s core expectations 

and beliefs about what it means to be an effective teacher in high-needs urban schools.  

Because of the ongoing, intensive nature of the mentor-teacher relationship, the Cooperating Teacher (CT) 

is uniquely qualified to analyze and summarize the teacher candidate’s progress toward meeting the 

program’s goals and standards for professional practice.  

The Cooperating Teacher Evaluation is one of nearly two dozen substantive assessments of candidate’s 

skills and dispositions and will be used in a comprehensive review of each candidate’s performance in order 

to reach a recommendation regarding certification and licensure.  

Sections for each standard include a checklist and a comments section.  

• Items in the checklist section explicate the specific observable behaviors, skills, and practices 
that evidence the candidate’s progress toward the standard. CTs marks indicate the candidate’s 
level of performance during the most recent evaluation period – that is, performance observed 
near the time of the completion of this form – so that the final evaluation reflects the candidate’s 
most accomplished performance, after the benefit of feedback, practice, and experience. 

• The comments section is intended to allow for a more detailed narrative to amplify and clarify 
the assessment of the candidate’s strengths and areas for improvement. CTs may wish to include 
illustrations or examples from throughout the year. 

 

Some items reference the Teacher Performance Assessment (TPA), a nationally-available evaluation 

intended for use with pre-service teachers, or the District of Columbia Public School’s Teaching and 

Learning Framework. 

 

The final section allows room for general or additional comments 
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1. Development, Motivation, and Learning: Division of Education, Health, and Social Work 

candidates demonstrate a deep, research-based understanding of child and adolescent 

development, human motivation and behavior, and approaches to teaching and learning. 

 
Area of 

Relative 

Strength 

Area for 

Continued 

Growth 

Area of 

Substantial 

Concern 

No Basis to 

Judge 

a. Candidate demonstrates belief that all 
children can meet grade-level expectations 
when developmental factors are 
recognized, respected, and accommodated. 

    

b. Candidate interacts positively and 
respectfully with students. (TEACH 8)     

c. Candidate draws on knowledge of intrinsic 
motivation to reinforce positive behavior, 
redirect off-task behavior, and de-escalate 
challenging behavior. (TEACH 9) 

    

d. Candidate provides learning tasks that 
draw on students’ prior learning and 
experience. (TPA - 2) 

    

e. Candidate considers the interrelated nature 
of physical, cognitive, and social emotional 
development and student interests when 
planning and implementing instruction 
and assessment. (TPA – 2 ) 

    

Comments on Standard 1:       
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2. Content Knowledge: Division of Education, Health, and Social Work candidates 

demonstrate a thorough knowledge of the subjects they teach, a passion for maintaining and 

enhancing content knowledge, and the disposition to find effective ways of communicating 

content knowledge to students. 

 
Area of 

Relative 

Strength 

Area for 

Continued 

Growth 

Area of 

Substantial 

Concern 

No Basis to 

Judge 

a.  Candidate uses content knowledge to 
deliver factually correct content in a well-
organized manner. (TEACH 2) 

    

b.  Candidate uses content knowledge to 
provide learners with feedback that moves 
them forward in their understanding. 

    

c. Candidate explicitly and accurately models 
academic language associated with the 
learning tasks at hand. 

    

d. Candidate demonstrates an eager, open 
mindset toward additional reading, 
research, or experience to augment content 
knowledge. 

 

    

Comments on Standard 2:       
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3. Classroom Strategies: Division of Education, Health, and Social Work candidates 

demonstrate the ability to draw on a wide repertoire of strategies for planning, instruction, 

assessment, and management to create developmentally-appropriate classroom 

environments and learning opportunities that challenge and support learners to achieve at 

high levels. 

 

 
Area of 

Relative 

Strength 

Area for 

Continued 

Growth 

Area of 

Substantial 

Concern 

No Basis to 

Judge 

a. Candidate focuses students on learning 
objectives. (TEACH 1). Learning tasks 
are consistently aligned with the 
central focus. (TPA 1) 

    

b. Candidate plans and leads learning 
tasks that build learners’ conceptual or 
higher-order understanding. (TPA 2) 

    

c. Candidate engages all students in 
learning. (TEACH 3)      

d. Candidate uses informal assessments, 
such as verbally checking for 
understanding, to monitor and support 
student learning. (TEACH 5) 

    

e. Candidate maximizes instructional 
time. (TEACH 6) 

    

Comments on Standard 3:       
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4. Preparation for Language Diversity: Division of Education, Health, and Social Work 

candidates demonstrate a deep, research-based understanding of language, language 

development, and language variation, and use it to create classroom environments in which 

linguistically diverse learners achieve at high levels. 

 

 
Area of 

Relative 

Strength 

Area for 

Continued 

Growth 

Area of 

Substantial 

Concern 

No Basis to 

Judge 

a. Candidate demonstrates knowledge 
about the communities and cultures of 
students and their families. 
 

    

b. Candidate uses knowledge of students’ 
language development to identify key 
language demands central to content 
learning. (TPA 10) 
 

    

c. Candidate identifies evidence that 
students understand and use academic 
language in ways that support their 
language development and content 
learning. (TPA 12) 
 

    

Comments on Standard 4:        
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5. Preparation for Diversity in Learning Styles and Needs: Division of Education, Health, 

and Social Work candidates demonstrate a deep, evidence-based understanding of theory 

and practice in differentiated instruction and exceptional education, and use it to create 

inclusive classroom environments in which students with exceptional learning needs achieve 

at high levels. 

 

 
Area of 

Relative 

Strength 

Area for 

Continued 

Growth 

Area of 

Substantial 

Concern 

No Basis to 

Judge 

a. Candidate targets multiple learning 
styles. (TEACH 4)     

b. Candidate uses assessments to provide 
multiple forms of evidence for 
monitoring student progress. (TPA 3) 

    

c. Candidate is aware of student needs for 
accommodations and modifications, 
and actively plans, assesses, and uses 
inclusive strategies for students with 
special needs. 

    

Comments on Standard 5:        
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6. Skills for 21st Century Citizenship: Division of Education, Health, and Social Work 

candidates demonstrate the ability to teach students the skills needed to succeed and thrive in 

a 21st century democracy, including critical, creative, and adaptable thinking; inquiry and 

research; technological literacy; effective collaboration and communication in a variety of 

settings and media; and productive mindsets toward cultural diversity and local, national, 

and global citizenship. 

 

 
Area of 

Relative 

Strength 

Area for 

Continued 

Growth 

Area of 

Substantial 

Concern 

No Basis to 

Judge 

a. Candidate actively seeks information 
about students and their families, 
backgrounds, and cultural assets 
 

 

 

   

b. Candidate presents information from a 
multitude of perspectives, inviting 
students’ own experiences and voices 
to be incorporated into the curriculum. 
 

    

c. Candidate actively seeks to build upon 
the background knowledge and 
collective wisdom of students, families, 
and the surrounding community. 
 

    

d. Candidate uses materials that are 
representative of multiple family types, 
ethnicities, languages, genders, 
traditions, and norms.   
 

    

e. Candidate demonstrates knowledge 
and affirmation of human diversity in 
the physical environment, curriculum, 
and interactions with children, 
colleagues, and community members. 
 

    

Comments on Standard 6:       
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7. Social Justice Orientation: Division of Education, Health, and Social Work candidates 

demonstrate an understanding of the historic, political, and economic social contexts of 

schools, and can articulate and advance the central role of schools in fostering greater equity 

and social justice for urban learners and other student populations who have been 

systemically underserved. 

 
Area of 

Relative 

Strength 

Area for 

Continued 

Growth 

Area of 

Substantial 

Concern 

No Basis to 

Judge 

a. Candidates invest students in their 
learning.  (TEACH 7) 

    

b. Candidates encourage students to 
demonstrate citizenship, civic 
participation, and service in and out of 
the classroom. 

    

c. Candidate includes content, materials, 
and ideas that address local, district, 
state, national, and/or global issues. 

    

Comments on Standard 7:        
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8. Professionalism: Division of Education, Health, and Social Work candidates demonstrate 

the knowledge, skills, and professional dispositions to sustain a career as a highly effective 

teacher, lifelong learner, reflective practitioner, and collaborative professional who values 

the contributions of colleagues, students' families, and others who influence student learning. 

 
Area of 

Relative 

Strength 

Area for 

Continued 

Growth 

Area of 

Substantial 

Concern 

No Basis to 

Judge 

a. Candidate adheres to professional 
norms of punctuality and grooming. 

    

b. Candidate demonstrates reflective 
practice, using evidence to evaluate 
and change his/her teaching practice to 
meet students’ varied learning needs. 
(TPA 9) 

    

c. Candidate demonstrates respect and 
discretion in interactions and 
communications with/about students 
and families. 

    

d. Candidate demonstrates 
professionalism and respect in 
interactions and communications 
with/about colleagues and supervisors. 

    

Comments on Standard 8:       
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Standard 
Meets 

Standard 

Approaches 

Standard 

Below 

Standard 

1. Development, learning, and motivation.    

2. Content knowledge    

3. Classroom strategies    

4. Preparation for language diversity    

5. Preparation for diversity in learning styles and 

needs 

   

6. Skills for 21st century learning    

7. Social justice orientation    

8. Professionalism    

 

 

Cooperating Teacher’s Signature 

Signature       Date       

    

 

cc. Candidate File 

 

Additional Comments/Feedback:       
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